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The Redbridge SACRE Annual Lecture
It was in 1991 that Redbridge Standing Advisory Council on Religious Education (SACRE) decided to hold its first annual lecture. The lecture itself is the main feature of a special occasion which also includes a number of other features, thus fulfilling the three-fold purpose of the event:

· to contribute to the continuing debate about religion and education through inviting a person of national repute to deliver a lecture;

· to provide an opportunity to review publicly the work of SACRE over the preceding year; and

· to provide a gathering at which SACRE members, teachers, members of faith communities, and others can meet.

The 2000 SACRE Lecture
In discussing who should be invited to give the lecture for the year 2000, SACRE members were aware that the occasion would be significant in two ways:

· it would be the tenth Redbridge SACRE lecture; and

· it would be the lecture that fell within the millennium year.

It was therefore decided to invite, for the first time, a headteacher of a Redbridge school. SACRE was therefore delighted when Dr Paul Doherty, Head Teacher of Trinity Catholic High School and a novelist with a national reputation, agreed to give the lecture.

The Lecture
The title of my lecture is ‘Forget the Values, What Counts Is Performance’.  I must make it very clear that mine is a Christian perspective: to be more precise, a Catholic one.  I am not, and would never dream of posing as an authority on the World's other great religions, though most of what I say is reflected in their own philosophies.  I will try to avoid the allegation, often levelled against any religion, mine in particular, of being narrow minded, of possessing limited vision.  The best antidote for that is good humour: God's remedy for unbridled righteousness, unpleasant pomposity or unwholesome hypocrisy.  We must be aware of how occasionally our values, and the performance which springs from them, does not ring true, sometimes they are not in harmony, sometimes we fail.  We accept that with humility and good humour.  A Geordie recently approached a Catholic priest about the death of his horse.  "Father?"  He asked,  "would you say a Mass for my dead horse?"  "Seamus,"  the priest replied, "in the Catholic Church we do not say Masses for dead animals.  However, there's a new church down the road, perhaps the minister there will celebrate a service for you?"  "Oh Father, do you think he would?"  Seamus replied,  "I am prepared to give him £1,000 to do it."  "Oh Seamus,"  the priest replied, "you didn't tell me your horse was a Catholic!"

Changing values, changing performance!  That, perhaps, is the first point of my lecture: values and performance, which cannot withstand the scrutiny of humour, of good-natured criticism, are certainly suspect.  I also want to reassure you that, despite the way I look and walk, I am not a sociologist, psychiatrist or economist!  I am not going to burden you with lengthy quotations from this authority or that but present a personal perspective.

I start with simple definitions, taken straight from the Oxford dictionary which define values as: ‘the principles of moral standards of a person or social group’.  This is developed a little further: ‘Those, generally accepted, or personally held, judgements about what is valuable and important in life’.  It's not a bad definition: it is clear and precise and would win general consensus.  Performance is succinctly defined as: ‘the carrying out, or fulfilment of, a command, duty, purpose, promise etc’.

Please bear these definitions in mind as I introduce four paths on values and performance in schools.

My first path is clearly sighted: values are important; performance doesn't count.

A persuasive argument could be presented to make this path very attractive, especially as it attacks Government policies over the last two decades where all the emphasis seems to be on performance.  Schools seem to be absorbed with performance indicators such as pass rates at Key Stage 1 to Key Stage 4, and onto 'A' level.  How many children can write at a given age?  How many children can read at a certain level?  How many children gain a specific grade/pass mark?  How many go to university?  How many went to Oxford?  And, even, how many went to Cambridge?  Attendance, punctuality and exclusions are analysed as if they are Holy Writ.  According to this path, such performance indicators should be rejected.  What we need to do is establish values.

Now, to a certain extent, everybody in this room would agree that performance indicators, at times, can be injurious to health, but we have to be careful.  Parents are deeply concerned about their children.  It is reasonable for a mum to be unreasonable about her children's progress at school.  Schools are public institutions, heavily financed by the public purse and must properly account.  Any school must produce certain indicators which provide an assessment of individual and general performance.  This is a dangerous path where performance is discounted and the emphasis is placed solely on some mysterious, vague values, whatever they may be.  Students, parents, tax-payers, governors, elected members, Diocesan and LEA officials have every right to demand that performance by a school, as well as its headteacher and his/her staff, must be open to public scrutiny.  Indeed, what sort of values are they where performance by schools, and of the children they serve, is totally ignored?  This smacks of arrogance, of a cosy, warm world where the individual and the community are sacrificed to rather vague aspirations or, more bluntly, the sensibilities of the professional.

The second path is also clearly signposted: values are not really the concern of schools; it is performance which counts.  This path is narrow, bumpy, twisted and leads us nowhere.  Our schools are not factories.  Nobody would accept that if a school's exam passes, attendance, punctuality rates etc are satisfactory then all is well.  Man does not live by bread alone.  Certainly, at a Christian school, indeed, any school of any religious denomination and, I suspect, most of those in the state sector, would reject such a path.  It simply reflects an attitude the philosopher Thomas Hobbes depicts in his great work Leviathan that we are 'Beasts of the Jungle', 'Creatures of the Dark', 'Red in Tooth and Claw', where the powerful take the spoils and the devil the hindmost!  If such a path is followed, we would have a society where the weak, the vulnerable and the exposed are totally ignored as a matter of policy.

We now turn to the third path.  This is brilliantly illuminated, welcoming and attractive.  It is clearly signposted: both values and performance are of equal importance.  This would gain the general consensus of most members of our community.  Indeed, the classic OFSTED report reads, or should read, that the values and performance of a school are linked, entwined and bring forth good fruit.  However, the light soon dims, the path becomes twisted and the fog of obscurity and doubt descend.

What do we mean by values?  Which ones?  Who decides them?  Who implements them?  What about their performance?  How are they assessed?  Recently I visited the battlefields of Normandy where the D Day landings took place.  As a historian I was fascinated by military strategy.  I was also appalled by the hideous loss of life, the heinous bloody carnage.  I asked myself one question: "Why did the German troops, garrisoned between the city of Falaise and the Normandy coast, resist so fiercely during those tumultuous days of June and July 1944?"  The Third Reich was finished: its troops in Russia faced devastating defeat, the same in North Africa.  The cities of the Rhine were ablaze with fire and destruction.  My surprise deepened when I realised that the average age of the German soldier, who fought so savagely in the Battle of the Hedgerows, was that of a member of our Sixth Form, about 17 to 18 years old.  These young men literally fought from hedge to hedge, field to field, farmhouse to farmhouse, village to village.  So strong was their resistance, the allies turned the areas around Falaise into a blazing inferno.  Now these young men must have been no older than six or seven years and in primary school when Hitler swept to power in 1933.  Immediately he took power,  Hitler re-organised the German education systems and Rosenberg's history, with its emphasis on the superiority of the Arayan race and the supremacy of the German people, was published and made obligatory.  It was a gospel of arrogance and hate; the seminal values of the Nazi system which led to that bloody resistance in the fields of Normandy.  Those young Germans, who fought and died in a battle they could not win, attested to the ardent performance, based on strongly held values, though ones we would certainly reject.  You might argue that this is an extreme example.  I don't think so.  How many of us remember English history books where the maps were all in red?  Which proclaims that, whatever the British did, was good?  We can point to educational systems across the world, and throughout our history, where values are taught, and a performance demanded, which led to the humiliation, even annihilation, of millions of others.  So, this path has become very dark, very narrow and all forms of hideous creatures lurk nearby.

The fourth path is also clearly signposted: the values we teach in schools must be those acceptable to civilised society which respect the rights of individuals and do not infringe the rights of others.  Those who recommend this path claim that performance which springs from such values will promote, develop and enhance the human condition.  Oh it's a smooth, even path!  It is the most dangerous because suddenly it can dip and drop into darkness, just crumble away!  It is a path we follow in Western Europe.  But how flawed it can be!

Let me give you an example.  Equal opportunity is rightly accepted as a basic tenet of any civilised society and should play a prominent part in any of our schools or educational establishments.  Equal opportunity, be it regarding race, gender, ethnicity or religion has a powerful base in modern Western philosophy.  Unfortunately, the pressure groups who sponsor the legislation which supports and defends such initiatives often feel frustrated.  We all pay lip service to anti-racism, to equal opportunity.

Nevertheless, many of those who are skilled in this field maintain our schools are failing or, at best, holding back the tide.  Others would argue the same applies to other proclaimed values: a sense of community, of justice, of care for the vulnerable and weak.  Every school in the UK, or most schools, publish statements and policies which support social justice.  Local authorities and schools hire specially trained staff to ensure the implementation of social justice, the values it upholds and the performance it should yield.  Nevertheless, a deep unease exists, heightened by reports like the Macpherson, that not everything is as it should be.  This unease may be justified for the very simple reason that such policies, and the range of values they contain, and the performance they yield, are bolt-on.  They are cosmetic, not real, lack deep roots and, consequently, lead to poor performance.  Indeed, the cause of failure is much more insidious: it’s not lack of good will, benevolence, energy or commitment: its simply devoid of God, the Divine, the spiritual, the true work of the individual and his/her duty to serve the other, the neighbour rather than self.

I said mine was a Christian perspective.  Having examined all four paths, I must now turn to Christ, our great teacher, who defined himself as the Way, the Truth and the Life.  Indeed, in the early years of Christianity, our religion was known by one word, the Way or the Path, whilst the values it taught, and the performance it led to, were so singular, so revolutionary, so exceptional that, in the second century AD, Emperor Hadrian was informed that the followers of Christ were a superior new species, never seen before.  I do wonder if the same can be said today.

I am not claiming that the Christian faith has a monopoly of virtue either in its values or performance.  Far from it, all I believe is that Christ is the living exponent of the values and performance expected of any human being.  Christ's teaching is bound up with values and performance as I shall describe later and, because of that, Christ deals ruthlessly with the four false paths described above.

On the first, Values without Performance, Christ is scathing.  He condemns those who pay lip service to values but never perform.  "Not everyone who says Master, Master, enters the kingdom" but those who do God's will.

On the second path, 'Performance without Values', Christ is equally blunt.  He condemns those whose values are nothing more than public show, all shadow no substance.  Christ taught that our performance must be linked to the values he preached: doing, without being, is futile.  St Paul takes up the same theme in his beautiful hymn to Charity: "If I give up all that I have, even if I give up my body to be burnt, and have not charity, then it counts for nothing”.

As regards the third path, Wrong Values and Wrong Performance, Christ goes to the heart of the matter.  "By their fruits," He says, "Ye shall know them”.  You cannot gather figs from brambles or grapes from thorns.  A good man draws from the goodness in his heart, the bad man from the evil contained there.

On the fourth path, which rejects a lack of God in both values and performance, Christ again returns to the attack.  "Without me you can do nothing," and offers the example of a house built on sand, which will not stand the fury when the storm comes.  Our performance, however good it is, must be God-centred for only God can bring human performance to its true fulfilment.

In rejection these four paths Christ clearly teaches there are true values, permanent values, eternal values, and that our performance should spring from these and, indeed, that performance will determine our eternal destiny.

Christ's exposition of His values and performance is taken directly from the heart of Judaism and summed up in two commandments:  "Listen and listen well!  The Lord thy God is One and he is Holy. Thou shalt love the Lord thy God with all thy mind, with all thy heart, with all thy soul and with all your strength”.  The second commandment, Christ says, is just as important:  "Thou shalt love thy neighbour as thyself”.

Christ clearly states the values which are important: man's love for God and man's love for his neighbour.  In his famous description of each individual's performance, Christ links both together: love of God will be judged by love of neighbour.  "I was hungry and you gave me to eat.  Thirsty and you gave me to drink.  Naked and you clothed me.  In prison and you visited me”.  St John, the Divine Apostle, poses this as an equation from which we cannot escape.  If we love God then we will love our neighbour.  A person who claims they love God whom they cannot see but does not love their neighbour whom they can, is nothing more than a liar.

This fifth path I define as Christ's path for Christ is the Way.  Now let me make it very clear that I do not believe this path is the sole responsibility of our schools - that would be ridiculous - but a Christian school must reflect the values and performance Christ demands.  The fifth way, when it comes to value and performance, can be summarised as follows.  The individual is sacred in the eyes of God and man.  The individual must be free to reach true fulfilment and that fulfilment will be expressed in a proper and harmonious relationship with one's neighbour.  Christ was asked: "Who is my neighbour?"  His answer was taken up by a Scottish judge in a very famous law case: "Anyone who is affected by our actions".  The individual is paramount here, as Alexander Pope wrote: ‘Presume not God to scan, the proper study of mankind is man’.  Let me now analyse the Christian notion of the individual.

The late Cardinal Basil Hume said that God does not deal with crowds, only with individuals.  Christ did not deal with structures.  Unlike Marx, Christ believed that human structures did not form the individual but that the individual created structures.  St James the Apostle exemplifies this when discussing the reason for war.  The roots of such conflict, James claims, sprang primarily not from structures, groups or nations but the individual heart and its lust for power, riches and domination.

In analysing our schools and our educational systems we must realise that we do not often accept this.  Despite all our talk, we tend to deal with groups, structures and functions whilst the individual comes truly behind.

We may find this difficult to accept but there's evidence enough.  On 2nd October last, the Human Rights Act came into force in the UK.  This Act is based on long, cultural traditions which have its roots in the American Declaration of Independence, the Rights of Man, the Proclamations of the League of Nations, the United Nations Declaration on Human Rights, and the European Convention on the same moral issues.  All these marvellous declarations, as well as the great thinkers who contributed to them, be they Lincoln, Gandhi, Martin Luther King, Rousseau, all deal with individuals not the group.  The Human Rights Act is a landmark yet, isn't it remarkable that here, in a democratic country in the 21st century, schools and other educational establishments are being warned and closely briefed how the Human Rights Act may have serious implications.  "It is clear”, one Association has declared,  "that local education authorities and schools need to be aware of the possible implications, the Human Rights Act will require a different way of thinking, a cultural change".  Such a warning implies there is something very wrong.  It certainly begs the question: ‘Does my school, do our schools, truly respect the individual?’

Christ would agree with the Human Rights Act.  He regarded us not as members of group but, first and foremost, as individual spiritual beings.  This perception of the spiritual, of the individual, is often lost in the complexity of human society be it in the basic need to survive or, at the other end of the spectrum, the pursuit of happiness.  Perhaps it is no coincidence that in the nightmare years of history, when 'Homo Lup Lupus, when man becomes wolf to man’, what is savagely attacked is the spiritual integrity of individuals.

The great Catholic martyr Maximilian Kolbe, who died in the Nazi camp at Auschwitz, said, "In such camps the individual can lose all sense of being human, of being an individual, of the spiritual and, therefore, of God”.

Each of us is first and foremost a spiritual being.  The way I dress, the way I speak, what I create, my relationships, my ideas are firmly rooted in the spiritual.  I spend most of my life thinking and reflecting.  I prove Descartes' famous axiom: ‘Cogito ergo sum’: I think, therefore I am.  Look around us.  Everything in this room, every physical object, be it a chair or a painting, a style of dress or hair, personal mannerisms, all have their origin in the spiritual, be it the sub-conscious or a deliberate idea.  Every great work of art: The Taj Mahal, Michael Angelo's David, Rembrandt's painting of the Night Watch, Shakespeare's sonnets, Shelley's poetry, were first spiritual creations, the result of an idea in an individual's mind.  We are all the creation of God's idea: "Let us make man in our own image”.  If that is true, Paul Doherty is something like God and, though it may be hard to accept, God is something like Paul Doherty.  We can recognise the points of similarity, those three great spiritual functions which constitute a human being and make him spiritual: the power to think, the power to will, and above all, the utilisation of both these faculties, to love.  In the Christian philosophy, of course, sin disturbed these three powers, shattered their harmony, alienating man from himself, from his neighbour and from God.  Christ came to restore that harmony, to teach spiritual values which would lead to true performance.  Christ did not come to make us Christians, he came to make us fully human, to be a reflection of God the Father's first and only idea for us and, in doing so, Christ came to teach us the Way, the path back to that original idea.  Darwin claimed that evolution was a natural progression forward.  The Catholic evolutionist, Teilhard de Chardin, claimed man was different: we are not evolving to something but evolving back to what we should have been in the first place.  The values and performance Christ demands are the direct way back to God.  This could be dismissed as pure theory but this is the Christian vision and, as the Book of Proverbs makes it very clear, "Where there is no vision on the earth the people perish".  But how does all this translate into action in our schools?  If my school was put on trial for being Christian would there be enough evidence to convict?  Is it, in Luther's words, "Christenleiche Gemeinde" - a Christ-like community?  Are its values paper or real?  By its fruits will it be known?  By its performance?  Some indicators are obvious, others perhaps not so.  Let me give you a flavour of what to look for.

1. Is there equal access or are children streamed, split into cohorts based on ability?  That might make for easy teaching but what about the individual?  Take little Johnny who has just transferred to Trinity.  He comes home to tell his parents the bad news and the good news.  The bad news is that he is 239 out of 240 in Maths, the good news is that he is 236 in English.  Where is the importance of the individual there?  What will that individual think being judged and assessed, perhaps never given a chance to change or grow?

2. How do we care for the vulnerable as well as the privileged in our school?  Do the weak go to the wall?  Are we interested in exam successes whatever the cost?  Does every individual feel fulfilled and allowed to develop?

3. Is my school a pleasant place to be, both physically and spiritually?  Do children feel happy?  A child has a natural right to be happy.

4. Is the emphasis on self rather than the other?  Do I, as a headteacher, see myself as a servant of the children?  The servant of the staff, of the Governors, the LEA?  Or do I see myself as the master, seeking power rather than the responsibility to serve?  Do my staff have a similar vision?

5. Does our community go one mile, and one mile further, in the care of the Beloveds in our charge?  Despite the stress or the hassle, do we see ourselves as the servants of the children?  Are those we serve truly provided with every opportunity?

6. Is the wealth of the school primarily focused on the children, on the parents?  Do I treat other people's children as I would my own?  Do I treat other staff as I would wish colleagues to treat me?  Do I deal with the parents’ concerns as I would if those concerns were mine?  Does my school play a part in the community?  Does it support its priests, its parishes and other groups beyond the school walls?  Does my school teach true Christian values?  Is a proper amount of time allocated to prayer, devotion, communal celebrations and individual reflections?  Is there a place set aside where members of the community can reflect and develop their spiritual life?  Do we teach the Christian message in all its richness?  Do we bear witness and develop their spiritual life?  Are there religious artefacts round the school?  Is our spiritual life reflected in the art work, the physical environment?  Is there emphasis on encouragement and praise?  Even when we exercise discipline, do we do it justly in an attempt to heal rather than punish?  Does my school strive to make every member of the community feel fulfilled?

Are we honest and admit to failure?  Do we canvass opinion on the level and quality of our service?  Are we open to full scrutiny by parents and students?  Do we act on their responses?  Do I ask if I fail?  Where?  How can I/we improve?  Do I nurture, in its fullest sense, the sacramental life of our school?  Is religion in its very sinews, heart and soul?  By religion I mean the service of God through others rather than self?  Are we shepherds prepared to lay down our lives for the lambs?  Are we interested in the flock or just the profit from the fleeces?  Does our admission policy exclude the vulnerable, the weak, the disadvantaged?  Does our curriculum policy exclude the same and our pastoral policy only aimed at those who respond?  Are we prepared to prioritise and see that the worship of God, the study of his plan for us be the most important?  Are we building the new Jerusalem, in our little way, or pursuing false Gods?  Is our vision shared by all?  Do we promote the devotion to the other rather than absorption with self?  Do the strong help the weak grow strong?

If you came into my school you could, perhaps, judge whether these are empty phrases.  You would certainly ask two questions.  First, couldn't such values and performance be found in a humanist establishment, a non-religious school?  Perhaps they might be but this is linked to the second much starker question you'd pose:  "Don't you fail?"  I would answer “Yes” and that is part of the Christian ethos.  We must strive.  We must do our level best but we must expect failure and realise that only God's grace can bring human actions to their fulfilment.  Christ himself was a failure, at least in human terms: he was rejected, brutalised and executed on a gibbet.  Christ's crucifixion was man's work; his resurrection, God's.

In conclusion, therefore, we must deal with this conundrum, this paradox along the fifth path: Christ's way, of striving, of failure but the need to strive again.  St Paul in Chapter 7 of his letter to the Romans defines this Christian paradox so lucidly: "I am well aware that the law is spiritual but I am a creature of flesh and blood.  My soul is a slave to sin … the good things I want to do, I never do: the evil thing which I do not want, is what I do”.  St Paul sums up my/our condition: "I strive for God but my selfishness cuts me off from God”.  If I am cut off from God, I shall be alienated from my neighbour; in the case of our school, those whom I work with and serve.

To conclude, I defined values as the ‘Principles, or moral standards, of a person or social group: those, generally accepted or personally held judgements, about what is valuable and important in life’.  In my view this can be summed up by one phrase: ‘the service of the other’.  This must be the value which should permeate a Christian school and that's where the struggle lies.  I was born selfish.  I pursue my own needs.  I put myself first.  I seek my own glory.  I will use others to achieve that: that is sinful.  That absorption with self is the root of all evil.

We recognise that, we all know that is not the way.  We are born selfish but, from our mothers we learn about selflessness: the love of Mother is so deep, one psychiatrist remarked, "in its selflessness, it’s the nearest we come to God this side of Heaven”.

Service of the other.  In a few weeks time this country will honour those who died in two World Wars.  We are not glorifying the God of Battles but paying respects to those who sacrificed themselves who represent Christ's words: "Greater love than this no man hath than he lays down his life for a friend”.

In C S Lewis' brilliant work, The Screwtape Letters, the young devil Wormwood is seeking the advice of his uncle Screwtape.  Wormwood rubs his hands in demonic glee at the imminent prospect of the Second World War.  Screwtape, the more experienced tempter, is not pleased.  In his reply to his impish nephew, Screwtape points out that war does bring evil but, that in times of stress or conflict, remarkable things happen.  Human beings forget about themselves and start thinking about others.  They sacrifice themselves, they break out of themselves.  Screwtape was a clever devil.  We all understand his message.  We have a dream which haunts our soul of service, heroism, idealism; that's why we have contempt for politicians like Milosevic who use their power for self-glorification.  We deeply admire those people in our society who show self-sacrifice: the policeman who, unarmed, goes up against the law-breaker; the nurse working in fearful conditions to bring solace and comfort.  Or heroes of similar ilk.  Ask any member of our community to list the great men and women of our age.  Isn't it strange how, in such circumstances, cultural, religious, national barriers collapse.  We will almost chant the same names: Martin Luther King, Nelson Mandela, Gandhi, Mother Theresa.  We admire and honour these people because they represent what we all want to be.  Recently I was watching a telephone programme about Serbia where the war lords mowed down the innocents as if they were grass in the field.  Men, women and children sent into the dark.  The next clip, however, moved to the other end of the human spectrum.  The scene was a tent where a light was flickering: a group of young doctors belonging to Les Medecins Sans Frontières were grouped round a blood-stained table trying to save a young Muslim boy.  In those few minutes of television I realised I had moved from the heart of darkness in the human soul to its centre of light.

This is the value, service of the other, which should permeate school.  It's not a vague aspiration.  Mother Theresa, Gandhi, Martin Luther King, Nelson Mandela, Les Medicines Sans Frontières show how its performance is practical and pragmatic.  It will permeate every aspect of school: exam successes are important not because of percentages but because individuals have achieved at whatever level that is.  Bullying doesn't take place because there is a deep respect of the other.  Lessons are delivered, homework set and marked, not because it’s a task or a chore but because it lies at the heart of our service.  Children are counselled and disciplined not to enforce the rules but so they can develop.  Litter is not dropped, not because of regulations but out of respect of the environment and the realisation that you cannot do what you like and leave others to clean it up.  Equal opportunity policies are not bolt-on but lie at the very centre of human action in the school.  If I regard the others as more important, what difficulty will I have in accepting my brother or sister, be they Muslim, Hindu, Sikh, Black, Chinese?  Management policies will change so we pursue the vision: parents are served not tolerated.  It's something which will cut across all curriculum and pastoral policies, all subjects and disciplines.  RE isn't just an academic subject, but a part of real life.  Of course we will fail; as a community, totally and utterly but that should be rare.  Sometimes we'll succeed, 15%, 45%, 60%.  Sometimes the success will be total or marred by failure, rejection and, God forbid, on a few occasions even resentment and hatred.  On many occasions we will sow and not live to see the harvest but these values will be witnessed in the performance, in the ethos and relationships of the school.  I tell you this, there are many skilled inspectors in this audience who can be in a school for an hour and will talk of the 'invisible curriculum', what the French call the Je ne sais quoi, the atmosphere.  It's like going into a family where the husband tries to think of the other, his wife and children.  The mother likewise, and the children learn and respond.  The second great value is enmeshed with this.  I cannot make that spiritual leap and, I believe, our school cannot, unless the service of the other is God-centred and nurtured by a vibrant spiritual, religious life.

I must realise that I can only cross the divide/this obstacle with God's help.  I must be a spiritual person, dependent on God: teachers must be spiritual.  I cannot answer for other schools but, in my case, this dependence on God is expressed through the constant participation in our faith's sacred meal, the Eucharist, through whom all good things come.  The Eucharist must be celebrated in my school or I shall fail.  Our teaching will go for nothing, our values will crumble, our performance will suffer.  We must teach by example but we need God's help to achieve it.  We draw our strength from the Mystical, the Spiritual, the flesh and blood of Christ.  No Eucharist, No Christ, No Christ, No Vision, No Vision, poor values and flawed performance.  I must, therefore, ensure the spiritual, the invisible curriculum of my school permeates every aspect of its life.  As St Francis of Assisi said to his followers: "Preach the gospel and sometimes you can use words".

Ladies and Gentlemen, Reverend Fathers and Mothers, the centre of a Catholic school, all its values and performance must be God-centred and, therefore, must revolve not around the self but the other, our neighbour, who is anyone affected by our actions, our policies, our structures.  The strength to accomplish this comes only from the Eucharist, our sacred meal with the risen Christ.  Because of this, we will see Christ in our neighbour, when it is so difficult to see any good at all.  We shall treat others as ourselves and, above all, other people's children as if they were our own.  We shall preach by serving.  We shall demonstrate that sacred value in our performance: the self is not important, God is, and we express that service through dedication to our neighbour, the other members of our school community.  We shall fail but strive again, depending on God to do the rest.  We shall bear fruit and by that fruit we shall be known.
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