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It is a particular pleasure for me to be invited to give the SACRE Lecture this year.  I consider it a privilege to be invited on this occasion.

The coincidence of a Scotsman giving this lecture on St Andrew’s Night is not lost on me, and I trust it will not be lost on you either!

I am taking as my theme this year, “Renewing the culture of education through values”. So let me begin by taking a retrospective look at what some of the values of education might have been many years ago.  If it is not too parochial, I wish to offer you this element of the remit of the University of Glasgow, founded in 1451, 

“Amongst the other blessings (which God gives) it is to be reckoned not least that by assiduous study man may win the pearl of knowledge. This shows him the way to live well and happily and its preciousness opens the door for him to understand the mysteries of the universe; it helps and raises to distinction those that were born in the lowest places”.

(Glasgow University Archives, Nicholas V, 8 January, 1451)
Some Purposes of Education
Over the years and centuries the question remains valid, “What are the purposes of education?” Neither time nor wisdom has or can provide a final or definitive set of universal truths about the purposes of education and how these are put into practice.  These vary with culture and with place and time.  Education is intrinsically part of the ways in which people live and its nature changes with time and place. No philosophy, however insightful and well developed, will offer a complete and final statement about the nature and purposes of education. Yet it seems that always we struggle to develop humanity.  It is an endless struggle for improving the human condition. Currently this is the search for justice and hope in our world. Only with a sense of hope and a feeling of justice can there be peace. This is especially true for inner city education where there is a distinctive and vital mission.

The purposes of education in western democracies might be said to include: 

The formation of the person of


Love, care and compassion


With a deep and enlightened sense of hope


With an appreciation of beauty and wonder, and


Who will serve the world by her/his gifts.

On a global scale this may also represent the basis for some of the key purposes of education. Yet in a world of technocratic development the emphases are often on rather different domains.  The view of education places formation before information; the service of humanity before the technical demands of our time; and providing freedom and human growth before setting limits and targets to what any person can or should achieve. The two main domains of education are those concerned with developing humanity, and the concern for achievement and attainment. Both are required and they are not opposites.  Yet the balance of these often gives emphasis to performance in a way that does not sufficiently honour all aspects of our human gifts. 

Education is concerned with the formation of the whole person - heart, mind, soul and hand. This requires attention to many aspects of the person and sees the spiritual dimension as scaffolding to support the magnificent grandeur of the human being.

Those who are engaged in education might well reflect on the importance of knowing that we should not

- 
be afraid of our weaknesses, but of our strengths

- 
be afraid of our uncertainties, but of our faith;

- 
be afraid of our limitations, but of our talents and gifts;

- 
be afraid of what we do not have, but what we do have.

The current culture of education has two domains from which it derives its purposes and values in the modern world. These are the humanity of people, and the achievement of people. These are too often separated as aspects of education, but in the Christian mind they come together to form the unity of the person – the oneness of being, and unity of spirit and person. This is where the secular and the sacred meet, and where spirituality creates a framework for the “wholeness of person”.  There is a shallow space of interaction which creates the context for the growing inner self, at one with the outer self with all its actions and activity.

Christian education has to be concerned with 


Giving those with no voice, the means of being heard


Offering those with no freedom, the liberty of thought and action


Providing those with no hope, the prospect of a better future


Offering those with no identity, the feeling of care for them 

Supplying those in poor health, the means to gain the comfort of the healing hand, and

Providing those with no shelter or food, the means of acquiring these as a human right.
Education is a journey that alerts us to the silence of the oppressed and the plight of the marginalised. The nature of education is a journey of life; and Christian education is a pilgrimage of the heart - a distinctive journey of faith and life. Such journeys engage the work of many hands. It is a journey with all its planning and its unpredictability, its order and its confusion. Like any journey it has a purpose, and at best there is excitement by the journey itself through the flourishing of the human spirit. Yet it is a journey never completed, providing constant opportunities for change and for fulfilment.  

It is worth reflecting on a statement made about Scottish education in the years following the Second World War:

“Education thus presents itself as at once preparation for life and an irreplaceable part of life itself: Hence the good school is to be assessed not by any tale of examination successes, however impressive, 
but by the extent to which it has filled the years of youth with security, graciousness and ordered freedom, 
and has thus been the seed-bed for the flowering in due season of all that is of good report.”
(
Secondary Education: A Report of The Advisory Council on Education in Scotland, 1947)
We might wish to take note of the ideas and the feelings contained in this statement because in these days when security and graciousness are under threat we might wonder why this is so.  Is it because we have lost the ability to relate to each other?  It seems to me that in our rather adolescent-centric society there are serious issues about how we work with other people, and the nature of how we relate to others.  

An adolescent-centric society pays attention to fashion and to some rather superficial relationships. It is highly sensitive to peer pressure and to the marketplace. It struggles to see certainty and a long-term future, and it is quick to make and break relationships.  Flexibility can be interpreted as superficiality, and adaptability as being ego-centric. Too much of our society has been developed by cutting ourselves off from others.  The feelings of sitting looking at screens instead of talking with others; listening to music as opposed to hearing personal stories or the views, interests and concerns of others, and simply not paying attention to those with whom we live and work all result in fractured and tentative relationships with the inevitable consequences on family life and corporate living.

One of the interesting features of contemporary society is the extent of violence and human upset. This is not to take a pessimistic or pathological view of society, for there are many good things that are happening, and we need to celebrate these. Educating to serve the marginalised and isolated. 
The great human need of our time is justice and hope in our society.  In education we have to be people of hope.  Any idea to the contrary is unsustainable.  It is a duty in education to offer hope to others.  Without that we are a people lost. We are bereft of purpose and a future that is providing optimism.  The teacher has a duty to be optimistic.  If the contrary prevails, we face a future not only of uncertainty, but the certainty of a life of emptiness.

Also justice is not to be considered to be a legal concept, or one based on a kind of superficial fairness. It is a deep desire to treat each person with dignity, respect, and seeing each person as a source of human progress serving all people through their gifts for a better world. This is a strong motivation for progress and lays the foundation for peace in our lives and in our time.

Where there is no justice and no hope, we are often faced with a society caught up in violence. Violence is both institutionalised and endemic.  It is strongest where nations take up arms against nations; or groups taking up arms against other groups; and it is the result of perceived injustices in society. It might be noted that injustice arises both objectively and subjectively.  Objectively when there are breaches of civil liberties, the denial of listening to those who have a right to be heard, and the corruption of one group by another by creating poverty and unemployment, in taking land, possessions and killing family.  Subjectively when there is accumulated harassment, when there are feelings of ethnic or religious hatred, where there is bullying and the unscrupulous treatment of people, and when there is no sense of hope.

Has this got anything to do with education?  I believe it has everything to do with it.

Some Trends in Education
In education there are some general trends that have been taking place.  These differ in their nature and extent in different countries and in different contexts.  It seems to me that there are certain trends which we might do well to identify in contemporary education.  These are:

From a culture of bureaucratic accountability to professional responsibility

Move from participation to co-responsibility
Evidence – both measurement and discernment

Developing ethical courage

Knowing the difference between ends and means.

Move from accountability to responsibility
In a world dominated by the marketplace there is a demand for attention to be given to the measured outcomes of education.  This is not unique to the education processes, and can be seen in national and local policies in the social services including education. It may take different forms and guises in different areas but nonetheless is a powerful force for establishing outcomes and objectives. This leads to systems of accountability, and this should be acknowledged as part of contemporary culture.

There is a need to move from a system driven by aspects of accountability to a system of responsibility where those engaged in education accept responsibility in establishing a culture of care and flourishing of each person, and for their human development in all its various and glorious forms. There is more to education than achieving prescribed objectives and outcomes; it involves the flourishing of each person, and promoting their contribution to society. Education is always orientated to society and avoids being selfish or self-seeking.

It may be argued that a culture of accountability is seriously destructive of an environment of care and of concern for fellow human beings.  The result of this culture is challenge, success, achievement, betterment, and being “best”; and it is not about co-operation, support, help, comradeship, community, sharing. 

Move from participation to co-responsibility 

As the journey of education progresses beyond the family alone there is the co-operation with various collaborators.  This includes those with professional expertise in schools and in other places of learning. The processes of education also require attention to groups being co-responsible for the education of each person.  The world is now characterised by forms of specialisation in which expertise is being established and maintained. No longer can a person know all there is to know, and the sphere of expertise daily becomes more focused on knowledge which is ever more intense and deep.  

There is co-responsibility among many for bringing a range of that expertise to the service of the learner, so that each might benefit from the best that has been thought and said in our culture and society. No person is an island and no sphere of knowledge is isolated.  The full richness of education requires access to the many hands which hold and use this expertise. This requires members of society taking co-responsibility for aspects of education. There are many hands that are involved, and these hands have to work in harmony for the development and growth of each person.  As a person develops there is a growing range of collaborators available, each co-responsible for developing the human assets in all their rich variety and uniqueness.

At the heart of this concept of co-responsibility is the person herself/himself.  The educated person is someone who is prepared to be responsible for her/his own learning and human development. Co-responsibility in its fullest form includes the person as a learner, all collaborators.

Good practices recognise that to be educated is, to a large degree, a corporate act. Education is not always about decisions taken by a single person but is concerned with facilitating what is required “in the common good”. 
This will be the common good of the school community as well as the good of society more generally. There is a need to see education addressing issues associated with teamwork working together and the development of relationships.  This is much needed at the stage of university education as it is in early education.  Our society needs people who can work in teams and who will participate as groups.

There is much evidence to describe educational progress and impact which is not best expressed in terms of measurement; it may be best articulated as verbal comment – discerned by professional observation and analysis. Education has a responsibility to develop its approaches to accountability in ways that build on a rich heritage of discernment, developing it in ways that serve education generally.

The interest in education systems about testing raises some key issues about the nature of the person and the purposes of testing.  There are dangers in relying exclusively on the effects of providing measured outcomes alone, and seeing an ideology based on setting predetermined limited objectives forcing out a spirit of ordered freedom, social respect, and personal growth. Education is centrally concerned with service to others, and is a matter of developing the spirit, and not setting limits on any aspect of human development.  

Success as measured by tests will be at best a bi-product of education, but it is not its purpose  Education is better considered to engage people in the love of learning, in the relationships which develop the enquiring and inquisitive mind; and in a concern for the whole person. These qualities are to be promoted primarily through good professional relationships.

If education in this education system is to move from the current plateau of achievement more attention needs to be given to the relationships in learning.  This means the relationships of

· child with learner

· child with other children

· child with parent

· parent with teacher

· profession with profession.

This emphasises that education can be, and ought to be person-centred. Contemporary education is curriculum centred, and the move has to be to child-centred and curriculum-referenced.

I purposely use “child centred” and not learner centred because of the need to see the child as a person.  Medical provision is now moving to “patient-centred” practice; social work and services to “client-centred” practices; etc.. The learner, the patient, and the client are all the one person. We need to pay much more attention to the implications of this in our society, developing children’s services and inter-professional working.

Developing ethical courage

In the contemporary world of education there are few more challenging aspects for those with leadership responsibilities than the need to develop professional ethical courage.  This is the condition which allows us to recognise the risk involved in any ethically driven decisions, and to have the mental toughness to accept these risks. 

Developing professional ethical courage means recognising the importance of principles such as the rights of individuals, the rights of the child, and the significance of justice in all that we do. It also means using due process in collecting evidence and working on the basis of that evidence. It means taking tough decisions on the basis of evidence and criteria. It means being prepared to set aside prejudice and personal preference in the interests of justice. It means introducing higher order principles when decisions “do not seem right” – and otherwise being systematic in decision making. It also means being aware of the consequences of certain actions and having the mental toughness to endure these, setting aside all personal consequences and feelings.

This may mean that as we face the dilemmas in which we face certain conflicts of interest, such as:

Paying attention to values rather than education led by systems

Paying attention to humanity rather than education led by technical developments

Paying attention to a sense of responsibility rather than education led by accountability

Paying attention to developing the autonomy rather than of the person education led by compliance.

We are obliged to follow our ethical principles.  All decisions have to be based on ethical considerations, and these ought to put the learner before the self; our humane values before the demands of a system; and our concern for the child before any financial consideration. 

Knowing the difference between ends and means.

One of the major difficulties which arises in contemporary education is the inability to separate “ends” and “means”.  The dominance of the curriculum has led to a situation in which there is a view that the purpose of education is to know about language, mathematics, history, science, and so on.  The curriculum is always a means to the end and not the end in itself.

Perhaps even more insidious effects arise from testing and examination regimes in which there is a concern for achievement of a certain kind, and where there is a focus on the accomplishments of the individual. It is reasonable to see assessment as a means of gathering evidence about the success and progress of students as they learn. 

Evidence should be concerned with both measurement and discernment.

“Do we value what we assess, or should we assess what we value?”

Contemporary social systems have required a significant degree of accountability. Where the resources of others are being used there are justifiable systems of accountability in place. This accountability must use evidence, and the essential issue is the nature and reliability of this evidence.  

The excessive concerns for the targets and standards set by others outside the school can become paralysing to creativity and the pursuit of new ideas. 

Schools are not at their best when the have become places of compliance and conformity.  
This is the antithesis of the open, creative and investigative mind fostered within the community of scholars.
The place of personal qualities such as humility, forgiveness, inner peacefulness, seeking truth, and personal autonomy having a significant place in education.  They are human qualities which have an important role in contemporary society… and in leaders.  
The leader might reflect on these and on ways of exposing learners to the value of them.  In a world of lifelong learning it would be an appropriate time and  an appropriate setting.  

Education is to make people more suited for life. It is deeply concerned with humanity … to raise people to distinction ... to make the most of human assets in the service of others. It is an enterprise which, of course, has both a value and a price. 
We ought not to lose sight of both these attributes in a world that pays 

more attention to prices than to values;

more attention to employment than to critical curiosity;

and more attention to the individual than the collective spirit
It must be true that the nature of “the Person” is not just to be a happy animal! There is a strong sense of there being a cultural, ethical, spiritual, and community base by which people live.  There may be a feeling at present that the discourse of education is not genuinely concerned with care, compassion, and the person-oriented attributes of the student. These should be unreservedly exercised in the common good. 
The centrality of professional ethical courage in the pursuit of truth forms the basis of professional education.

Perhaps the greatest challenge for the leader is in valuing “the other” where there are differences; being generous in spirit when there are clashes of values; and always being open to the views of others when based on sound argument. 

Those who educate

Education is the joint responsibility of parents, the first educators of their children, and those who take on the challenging, demanding and rewarding responsibilities of the teacher to collaborate in the education of the child.  This responsibility also ought to extend to the person being educated.  

The role of the family is for bonding, and for bridging.  This duality is a significant matter for the ways in which education is at the same time both a means of developing the individual, and of serving others. There is a tendency for the values of the young person to be influenced by both the mother and the father.  The mother has a special role in encouraging and promoting those personal values of care, compassion and personal security; whereas the father has a role to play in developing matters relating to enterprise and civic responsibility.  Both are desirable in the growing adult. This is not to criticise or denigrate the work of the single parent, but to suggest that there is a need for different role models in the lives of everyone.

Teachers

The role of the teacher is to light life by faith.  This is largely undertaken through example and through the professional relationships that are created in a school.  In this the teacher is acting on behalf of the community, and is a witness to the values of the community.  Teaching is not an individualised set of activities that derive from the autonomous teacher, but rather part of a corporate act of serving society by promoting the values that are conducive to beneficial human development and growth.

The professional educator has to have a special concern for the vulnerable in society, and especially children with all their aspirations and needs as they grow in knowledge, wisdom and grace. The professional person has a special responsibility to attend to the oppressed the dispossessed and those who are culturally disadvantaged.

The greatest poverty of all is the poverty of hope. There is a real sense in which the poorest need the most… and have a right to it.

When looking at learning, there is a need to have a broad view of what learning really is.  It is not the repetition of other people’s thoughts. It is a complex of ideas, and these might be represented ads a Hierarchy of Learning. This can be represented as:

Learning how to become

Learning how to be

Learning how to do

Learning how to learn

Learning how to repeat
We need to show that learning has vibrancy and vitality in the pursuit of truth. It is not inert and anachronistic, but alive in the formation of each student and of a better community. 
The emphasis is always on quality enhancement and the improvement of learning. Education is not just about “the good”.  
In certain circumstances the good is the enemy of the great. Schools should encourage and support great thoughts, and not simply comply with the good ones. 

People of all ages have to have memories. These are formed by the ways in which people interact, and these memories often survive throughout life.  
They are the entities which so often develop within the spiritual space of a school. 
Curiously we never know when these inner thoughts are going to play a part in life 

In all endeavours educators have to remember the sacredness of the child.  This sacredness urges us to think about the security of the learner, not only in a physical sense, but also with a secure interior being. 

For the future
Education is there to bring hope and justice. It is not concerned with control or domination, but with ordered freedom.  Education does not thrive with a sense of control, but with the growth of the human being as an autonomous individual who makes choices and is guided by faith, hope and love.

Above all, however, the teacher will be a person who both understands and demonstrates the significance of justice and hope in all their actions and works. They give voice to the silent; power to the weak; and hope to those who have none. Like cities people are built from the inside, and education will always have the intention of improving the human and social condition. It never erodes the spirit or is in any way debilitating, but builds people from the inside without limits and without restriction.

There is a professional ethical imperative in all that we do in education

At the heart of education is the development of humanity.

The language we use has to move from the technical to the humane

The attitudes and values also have to reflect that human dimension.

There are indeed grounds for hope in education:

· hope in a better future in which ethical standards allow us to focus on the common good

· hope in a more just society. Justice brings peace; and peace develops a nation of strength

· hope in the application of ethical practices

· hope that the professions will sustain society in justice and for the good of all.

The barometer of humanity is the quality of how we work with children, the vulnerable and the marginalised.
There are many hands that do this noble work.

Bart McGettrick

University of Glasgow, 

November 2004
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