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Introduction

1. It has always been recognised that an institution like a school embodies a whole network of values, assumptions and aspirations. However, the distinction between ‘poor’ schools and those that are ‘improving’ – a feature of current educational debate – has put increasing focus not only on ‘tangibles’ (such as performance data) but also on ‘intangibles’. Such ‘intangibles’, which are recognised as having an essential link with success and improvement, include values, ethos and attitudes.

2. Either through external pressure or through own choice, schools are increasingly defining these intangibles. ‘Mission’ or ‘vision’ statements, usually the product of wide debate and discussion, are often highly visible. Improvement plans often link with the school’s stated aims. Codes of behaviour are pinned on many classroom walls. 

3. With the requirement that each school publishes a home-school agreement which includes reference to its ethos (see note 16 below), all schools will need to address those ‘intangibles’ which shape its life and aspirations.

4. These notes are designed to provide:

· a clear context for work on defining a school’s ethos;

· suggestions about how this process might be undertaken; and

· information about where further material or guidance might be obtained.

5.
Much more could be said about values, of course – and much that has been written here could be said better. However, the document is issued in the spirit of Dr Johnson’s words, “Nothing will ever be attempted if all possible objections must first be overcome”. As insights and experience develop, further editions will undoubtedly be issued.

Values: some general observations

6. ‘Values’ can be defined as those essential principles or standards which are ‘valued’.
 As such, they are:

· goals to which we strive;

· constraints on our actions;

· ideals which make demands on us; and

· linked to reputation and public image.

7. Values could be said to have both a positive and negative influence:

· positively, they provide a context in which individuals and groups can aspire to create a better and fuller life; and

· negatively, they create the possibility for hypocrisy (paying lip-service only to a value or values) and low or destructive self-image (when values are not lived up to).

Values in education

8. It has frequently been pointed out that the notion of ‘education’ itself rests on a number of values.
 For example:

· knowledge – value being placed on knowing: knowledge is preferable to ignorance;

· rationality – value being placed on the process and product of disciplined thinking;

· learning – value being placed on the worth of learning (as a lifelong process); and
· enquiry – value being placed on the spirit of enquiry and on critical reflection.
9. Furthermore, ‘schooling’ – at least in its contemporary Western form – could be said to rest on a further set of values, including:

· co-operation – value being placed on the worth of working together for both individual and common good;

· honesty – value being placed on truthfulness;

· self-discipline – value being placed on a person developing a disciplined approach to life and learning; 

· justice – value being placed on the right of each individual to be offered equal opportunity and to be treated fairly; and

· caring – value being placed on a sympathetic awareness of the needs of others.

(See appendix 1 for some examples of values from school values statements)

10. Thus, education is by its very nature bound up with values. A school cannot be a values-free zone.

The current concern about values in education

11. A number of factors have led to the current interest in, and debate about, the place of values in education. These factors include:

· a number of highly publicised events which focused public concern about social trends and behaviour (notably, the murders of Philip Lawrence and Jamie Bulger);

· the OFSTED framework requiring the inspection of school provision for promoting pupils’ spiritual, moral, social and cultural development;

· the wish, by the Qualifications and Curriculum Authority (QCA), to take full note of underlying principles and values in its current review of the curriculum; and

· the sense that performance data alone does not define the ‘true’ nature of a school.

12. The ‘Values Forum’ was set up in the mid-1990s by QCA in order to identify those values about which there was general consensus and which, therefore, contemporary society could support a school to perpetuating. The final report grouped these agreed values under four headings and distilled each group into a key statement:

· the self –  “We value ourselves as unique human beings capable of spiritual, moral, intellectual and physical growth and development”;

· relationships – “We value others for themselves, not only for what they have or what they can do for us. We value relationships as fundamental to the development and fulfilment of ourselves and others, and to the good of the community”; 

· society – “We value truth, freedom, justice, human rights, the rule of law and collective effort for the common good. In particular, we value families as sources of love and support for all their members, and as the basis of a society in which people care for others”; and

· the environment – “We value the environment, both natural and shaped by humanity, as the basis of life and a source of wonder and inspiration”.

13. With each of the four areas of agreement, the report then drew out a number of consequences for attitudes and action. For example, on the basis of values concerning:

· ‘the self’ - that we should develop an understanding of our own characters, strengths and weaknesses;

· ‘relationships’ - that we should respect others, including children;

· ‘society’ - that we should understand and carry out are responsibilities as citizens; and

· ‘the environment’ - that we should accept our responsibility to maintain a sustainable environment for future generations.

(The complete statement of values as published by the Values Forum is reproduced at appendix 2)

14. There is a clear link between values and provision for pupils’ spiritual, moral, social and cultural development. This is because the promotion of these forms of development is heavily dependent upon underlying values. For example:

· the quality of spiritual development will be influenced by the extent to which such things as reflection and imagination are valued;

· the quality of moral development will be influenced by the extent to which such things as



responsibility for self and for others are valued;

· the quality of social development will be influenced by the extent to which such things as

co-operation, concern and sharing are valued; and

· the quality of cultural development will be influenced by the extent to which such things as culture and diversity are valued.

15. The ‘ethos’ of a particular school is shaped to a large extent by its values. Such values have both an implicit and explicit dimension:

· implicitly, they have an influence on the actions and assumptions of people’s daily lives (the quality of relationships, or attitudes towards the physical environment, for example). They are implicit in that they are ... shaping forces … moulding influences … invisible assumptions;

· explicitly, they might find formal expression in a number of statements (eg the school mission/vision statement), documents (eg the school prospectus) and activities (eg in assembly/collective worship, at a celebration event).

15. The vital importance of values in education and in school life is demonstrated by reference to them in an increasing number of key documents. For example:

· DfEE Circulars 7/98 (primary schools) and 8/98 (secondary schools) require that, from September 1998, each school prospectus includes a statement on the “ethos and values of the school which underpins pupils’ spiritual, moral, cultural and social development through the curriculum and other activities” 

· the 1998 National Standards for Headteachers published by the Teacher Training Agency (TTA) states that a key task of the headteacher is to “create an ethos and provide educational vision and direction which secure effective teaching, successful learning and achievement by pupils and sustained improvement in their spiritual, moral, cultural, mental and physical development” as well as to “secure the commitment of parents and the wider community to the vision and direction of the school” 
;

· the home-school agreement, which schools must have in place from 1 September 1999, must include information about the ‘ethos of the school’ (see below).

The home-school agreement

16. The School Standards and Framework Act 1998 (sections 110 and 111) defines a home-school agreement as specifying:

· the school’s aims and values;

· the school’s responsibilities in relation to all pupils of compulsory school age;

· parent’s responsibilities while their child is registered at the school; and

· the school’s expectations of its pupils.

17. In its guidance to schools (Home-School Agreements: Guidance for Schools, page 8), the DfEE states that the Secretary of State believes that all agreements should cover:

· the standards of education;

· the ethos of the school;

· regular and punctual attendance;

· discipline and behaviour;

· homework; and

· the information schools and parents will give to one another.

18. Concerning the ethos of the school, the following guidance is offered: “The agreement could refer to the school’s particular character and spirit. For example, it might say how this is conveyed through the attitudes expected of pupils and staff. It might also say how the school ethos is reflected in the way pupils relate to each other, how pupils relate to staff, and how the school relates to the community it serves. As part of this section, the agreement could refer to the school’s aims for pupils’ spiritual, moral, social and cultural development” (page 8).
19. Governing bodies must, by law, consult with parents in drawing up such an agreement. They may also consult with others – teachers, other school staff, pupils, educational welfare service, and so on. The DfEE guidance document suggests ways in which this might take place (pages 5-6) and gives examples of actual home-school agreements and consultation questionnaires. The guidance also includes a ‘best practice summary’ (page 15).

The home-school agreement: some observations

20. Clearly, a balance will need to be sought between:

· including those features which are required and suggested (see notes 17-18 above); and

· keeping the document clear, brief and simple.

21. There might need to be cross-referencing to other school documents (eg school prospectus) and policies (eg on: behaviour; bullying; pupils’ spiritual, moral, social and cultural development).

22. The governors will need to decide to what extent pupils/students themselves should actively be involved in the process of creating the school-home agreement and signing the agreement itself. The DfEE’s Home-School Agreements: Guidance for Schools stresses that “The pupils’ commitment is very important to the success of the home-school agreement” (page 13, note 42) and suggests that:

· at best, the agreement should be the product of genuine discussion between all parties concerned, including pupils (page 15, note 47);

· if there is one, the student council might be consulted (page 6, note 17); and

· the school considers whether pupils should be given a copy of the signed agreement (page 16).

23. In fulfilling the requirements for home-school agreements, it might be useful to think of five stages: 

· starting out – the process of assimilating the new requirements and deciding the school approach. This stage might include some or all of the following: a governors’ meeting agenda item; the setting up of a task group representing interested parties; looking at the DfEE’s Home-School Agreements: Guidance for Schools; looking at practice in other schools;

· creating a structure – the process of identifying content (information, values, terms and ideas which should be included) and process (publishing, distribution, filing, implications for school life etc). This stage might include some or all of the following: sending a questionnaire to parents; consulting with pupils; consulting with teaching and non-teaching staff; consulting with others connected with the school (eg education welfare service, advisory and inspection service, school nurse, careers officers, business-education partnership); 

· consulting on the structure – seeking responses to the structure (content and process) which has been drawn up. This stage might include some or all of the following:

a meeting with a representative group of parents; discussion in classes; discussion in the student council;

· implementing the structure – the signing of the agreement by parents (and others) and the distribution of signed copies. The implications for school life might include some or all of the following: using the agreement as a focus of assembly/collective worship; including it in the programme for personal and social education (PSE); displaying the agreement; referring to it in disciplinary matters;

· reviewing the structure – carrying out a review in order to ascertain its effectiveness and then adapting the structure in the light of findings. This stage could include some or all of the following: sending a questionnaire to parents; consulting with pupils; consulting with teaching and non-teaching staff.

For further information

· A series of booklets are available from QCA which it produced for its national pilot work in schools on promoting pupils’ spiritual, moral, social and cultural development. These include:

*
Statement of Values and questions to stimulate discussion;

*
Directory of Resources;

*
Case studies;

*
The contribution of subject teaching in primary schools; and

*
The contribution of subject teaching in secondary schools and colleges.


Contact: Andy Harris, support officer for values at QCA, 0171 509 5290. You can ask to be placed on the mailing list.
· DfEE circulars 7/98, School Prospectuses in Primary Schools, and 8/98, School Prospectuses in Secondary Schools

For further copies, contact: DfEE Publications, PO Box 5050, Sudbury, Suffolk CO10 6ZQ  Tel: 0845 6022260  Fax: 0845 6033360  Email: dfee@prologistics.co.uk

· Home-School Agreements: Guidance for Schools, DfEE 1998, 26 pages
The guidance explains:

*
why home-school agreements have been introduced;

*
how schools can go about introducing and reviewing agreements;

*
what agreements should contain;

*
what agreements should not contain; and

*
what makes for effective home-school agreements.

A copy has been sent to all schools. For further copies, contact: DfEE Publications (see above)

· Living Values: An Educational Initiative is a project which is currently been piloted in 57 countries. The Living Values Educators’ Kit comprises a range of materials including a guidebook, values activities for different age groups, a card pack and poster. Training courses for educators are coordinated by the Brahma Kumaris (World Spiritual University). 

The project is based on 12 ‘core values’:

*   cooperation


*   freedom


*   happiness

*   honesty



*   humility


*   love



*   peace



*   respect


*   responsibility   

*   simplicity



*   tolerance


*   unity.

For further information contact: Brahma Kumaris World Spiritual University, Global Co-operation House, 65 Pound Lane, London NW10 2HH. Tel: 0181 459 1400  Fax: 0181 451 6480

· The Human Values Foundation is a registered charity which has produced a series of teaching materials for the 5 – 12 age range. Its Education in Human Values (EHV) programme is based on five ‘core values’

*   truth



*   love



*   peace

*   right conduct 


*   non-violence

and uses five teaching techiques

*   quotations


*   singing 


*   story telling

*   activities 



*   silent sitting.

For further information contact: The Human Values Foundation, 28 Thurso House, Randolph Gardens,

London NW6 5EL

For further reading

· Education, Spirituality and the Whole Child, Ron Best (ed), 1996, Cassell, 354 pages, £19.99

· ‘Inarticulate visions’, Graham Pountney, in Managing Schools Today, November/December 1998, pp44-46

Note p45: “Unfortunately at a time when headteachers are being required to articulate vision, ethos and values through the aims of the school or its mission statement, research suggests that this whole area is one of the least well developed and understood … This often leads to both strategic and developmental plans being drawn up without the security of being tied firmly to a precise vision for the school”.

· ‘Living Values – One Primary School’s Way of Encouraging a Values Based Curriculum’, Neil Hawkes and Linda Heppenstall, in World Religions in Education 1998/9, 1999, Shap Working Party on World Religions in Education, pp50-55

The journal is available from: The Shap Working Party c/o The National Society’s RE Centre, 36 Causton Street, London SW1P 4AU  Tel: 0171 932 1194  Fax: 0171 932 1199  Email: nsrec@dial.pipex.com
· Values and Visions: A handbook for spiritual development and global awareness

Sally Burns and Georgeanne Lamont, 1995, Hodder and Stoughton, 229 pages, £9.99

This book offers a framework and practical activities for primary teachers for encouraging spiritual development 

related to justice, peace and environmental integrity. “It uses play, imagination, stillness and contemplation alongside 

reason and analysis … It promotes both the little and the large changes within us that are the process of growth and 

transformation.” (Introduction)

· Values Education and Values in Education: a guide to the issues commissioned by ATL

Monica J Taylor, 1998, Association of Teachers and Lecturers, 38 pages, £4.99

An extremely valuable survey of terms, issues and strategies. Particularly useful is the section on resources (covering: curriculum guides and materials; journals and magazines; national organisations and associations).

Appendix 1

Some examples of values from school values statements
(From: Monica J Taylor, Values Education and Values in Education, [ATL 1998], p11)

Educational values



· Improving the learning experiences of all pupils
· Facilitating pupils’ knowledge, skills and positive attitudes to realise their own potential and aspirations

· The spirit of enquiry and critical reflection

· Rationality and reasoned argument

· Ability to negotiate and compromise

· Learning as a lifelong process

· Enthusiasm for learning

· Equality of access

· The uniqueness of the individual

Spiritual Values

· Response to challenging experiences

· Search for meaning and purpose

· Awareness of self and an inner life

· Developing an understanding of the continuum of human existence

Moral Values

· Caring

· Fairness

· Moral imagination

· Moral courage

· Commitment, determination

Social Values

· Respect for others

· Co-operation

· Participation

· Trust

· Courtesy

· Empathy

Cultural Values

· Appreciating/understanding another tradition

· Broadening cultural horizons

Personal Values

· Self-respect

· Confidence

· Open-mindedness

· Self-discipline

· Integrity

Appendix 2

The Statement of Values 

(Published by the National Forum for Values)

VALUES IN THE CONTEXT OF THE SELF


On the basis of these values, we should:

· develop an understanding of our own characters, strengths and weaknesses;

· develop self-respect and self-discipline;

· clarify the meaning and purpose in our lives and decide, on the basis of this, how we believe that our lives should be lived;

· make responsible use of our talents, rights and opportunities;

· strive, throughout life, for knowledge, wisdom and understanding;

· take responsibility, within our capabilities, for our own lives.

VALUES IN THE CONTEXT OF RELATIONSHIPS


On the basis of these values, we should:

· respect others, including children;

· care for others and exercise goodwill in our dealings with them;

· show others they are valued;

· earn loyalty, trust and confidence;

· work co-operatively with others;

· respect the privacy and property of others;

· resolve disputes peacefully.

Continued

VALUES IN THE CONTEXT OF SOCIETY


On the basis of these values, we should:

· understand and carry out our responsibilities as citizens;

· refuse to support values or actions that may be harmful to individuals or communities;

· support families in raising children and caring for dependants;

· support the institution of marriage;

· recognise that the love and commitment required for a secure and happy childhood can also be found in families of different kinds;

· help people to know about the law and legal processes;

· respect the rule of law and encourage others to do so;

· respect religious and cultural diversity;

· promote opportunities for all;

· support those who cannot, by themselves, sustain a dignified life-style;

· promote participation in the democratic process by all sectors of the community;

· contribute to, as well as benefit from, economic and cultural resources;

· make truth, integrity, honesty and goodwill priorities in public and private life.`

VALUES IN THE CONTEXT OF THE ENVIRONMENT



On the basis of these values, we should:

· accept our responsibility to maintain a sustainable environment for future generations;

· understand the place of human beings within nature;

· understanding our responsibilities for other species;

· ensure that development can be justified;

· preserve balance and diversity in nature wherever possible;

· preserve areas of beauty and interest for future generations;

· repair, wherever possible, habitats damaged by human development and other means.

Appendix 3

Outline for a primary school policy on promoting pupils’ spiritual, moral, social and cultural development
In response to a primary school’s request for advice on drawing up a whole school policy on promoting pupils spiritual, moral, social and cultural development, the following document was drawn up. In an area where teachers often express uncertainty, the document was designed to provide:

· a context for creative discussion; and
· flexibility so that the school could adapt it so as to create its own statement (this is why the document is deliberately incomplete and tentative in place).
Anywhere Primary School

Policy on promoting pupils’ spiritual, moral, social and cultural development

(Date)

The place of spiritual, moral, social and cultural development

1. It is important to recognise the role of schools in promoting these four kinds of development because education is concerned with more than just giving children a body of knowledge and a range of skills. A successful and improving school will have a positive effect on how children think about themselves and the world, about their notions of right and wrong, how they relate to others and their appreciation of the richness of their own and other ways of life.

2. The 1988 Education Reform Act stated that a broad and balanced curriculum should promote the spiritual, moral, cultural, mental and physical development of pupils at school and of society.

3. The 1992 Education (Schools) Act set in place the framework through which OFSTED inspectors would not only inspect quality, standards and efficiency in a school but also its contribution to pupils’ spiritual, moral, social and cultural development (section 5.3 of the OFSTED Framework).

4. All aspects of school life and the curriculum have the potential to contribute to these four kinds of development. The ethos of the school and the values which are implicit in the life and work of the school will have a powerful effect on the extent to which this potential is realised.

5. The foundations of  spiritual, moral, social and cultural development are laid at home. The school programme for promoting pupils’ spiritual, moral, social and cultural development is seen as complementing and supporting the work of parents and carers.

Spiritual development

6. Promoting spiritual development involves a school in providing opportunities for: pupils to develop their ‘inner lives’ through, for example: reflecting on their own and other people’s experiences; acquiring self-knowledge; thinking about their own beliefs, values and aspirations; making personal responses to questions about the purpose and meaning of life; using imagination. Spiritual development is not the same as religious development, though religious education and collective worship – because of their focus on beliefs and values – will have particularly important roles in play in school.
7.
Examples of ways in which our school life as a whole promotes spiritual development are through:

· providing and encouraging a positive ethos;
· the values and attitudes the school identifies, upholds and fosters;
· encouraging children to have a positive self-esteem;
· focusing on positive ‘success’ rather than negative ‘failure’;
· giving children the opportunity to reflect and to experience times of quiet (including collective worship);
· …

8.
Examples of ways in which aspects of our curriculum promote spiritual development are through:

· getting the children to express their ideas in a variety of media;

· encouraging children to listen to and consider the ideas and experiences of others;

· …

Moral development

9. A school promotes moral development when there is a clear code of behaviour, when high personal standards are expected, and when children are given the opportunity to thinks about issues concerning right and wrong. In that they often focus on such issues, religious education and collective worship will have a particularly important role to play.

10. Examples of ways in which our school life as a whole promotes moral development are through:

· making it clear what kinds of behaviour are expected (see the school’s Behaviour Policy);

· highlighting examples of high standards of behaviour, truthfulness, integrity and honesty;

· adults explaining, whenever possible, why certain behaviour is acceptable or unacceptable;

· …

11. Examples of ways in which aspects of our curriculum promote moral development are through:

· giving the children an opportunity to think about how the environment should be treated;

· learning about the roles of rules and codes of behaviour;

· listening to, and discussing, stories which raise issues about right and wrong;

· …

Social development

12. A school promotes social development when it encourages people to relate positively to others, provides in its own life a model of a purposeful and harmonious community, encourages pupils to take responsibility, and gives children an understanding of their role within the wider community.

13. Examples of ways in which are school life as a whole promotes social development are through:

· adults setting high standards in their relationships with each other;

· learning the obligations and constraints, but also the satisfaction, that goes with being a member of groups;

· giving children the opportunity to make decisions within groups;

· …

14. Examples of ways in which aspects of our curriculum promote social development are through:

· showing how groups of people have much in common;

· encouraging teamwork and co-operation;

· …

Cultural development

15. A school promotes cultural development when it gives pupils opportunities to engage in a wide range of cultural activities and to appreciate aspects of their own and other people’s cultural traditions.

16. Examples of ways in which our school life as a whole promotes cultural development are through:

· encouraging a knowledge of the children’s own cultural traditions and practices and those of other cultural groups within society;

· adopting the view that diversity makes the world a richer place;

· …

17. Examples of ways  in which aspects of our curriculum promote cultural development are through:

· teaching children how to express themselves in a variety of ways;

· valuing and encouraging children’s own cultural interests and achievements;

· organising visits to places of cultural interest;

· …

Monitoring and evaluation

18. This policy will be reviewed (by being discussed at a staff meeting) every two years so as to ensure that:

· all staff understand the role of school in promoting pupils’ spiritual, moral, social and cultural development;

· examples which are given are both appropriate and helpful;

· …

19. All policy document on subjects of the curriculum will be required to:

· make reference to this document;

· include examples of how the subject contributes to pupils’ spiritual, moral, social and cultural development;

(NB This will be undertaken as subject policies are reviewed)

…

20. Following on OFSTED inspection, section 5.3 of the report will be discussed by the whole staff and used as a basis for reflecting on and developing understanding and practice.

21. …

Appendix 4

Draft secondary school statement on pupils’ spiritual, moral, social and cultural development

A similar statement to the following has been used by a number of secondary schools in Redbridge to help them focus on the promotion of pupils’ spiritual, moral, social and cultural development. It has usually fitted into the following sequence:

· whole staff INSET on ‘spiritual, moral, social and cultural development’ in order to clarify thinking and begin to identify the range of current practice;

· groups of staff respond to the draft key statement;

· the responses are considered and changes to the draft are made, so creating the school’s ‘key statement’ on spiritual, moral, social and cultural development;

· departments/faculties consider the key statement, include it in their own documentation together with examples of how work in their aspects of the curriculum already promote pupils’ spiritual, moral, social and cultural development’. How this can be further developed is also identified.

Draft statement 

Nonesuch school considers itself to be more than an examinations factory. The education which is provided for our students consists of more than the acquisition of knowledge, understanding and skills. It is also concerned with the development of their character and with how they relate to themselves, others and the world around them – that is, with the education of the ‘whole person’. The statement that “schools should be promoting the spiritual, moral, social and cultural development of students” is a formal way of expressing this.

‘Spiritual development’ as an educational focus is not the same as religious development. Students’ spiritual development relates to their ‘inner life’, both as an individual and as social being. Nonesuch school promotes students’ spiritual development through, for example, giving them the opportunity to:

· reflect on their own experiences;

· listen to the experiences of other people;

· experience times of quite and stillness to counterbalance times of activity;

· respond creatively to deep feelings;

· mark times of personal or group achievement or tragedy;

· raise and reflect on questions concerning meaning, purpose and value;

· consider religious and non-religious beliefs and traditions; and

· use the imagination as well as the intellect.

‘Moral development’ as an educational focus concerns involving our students in the life of our school community which is founded on explicit and coherent principles and values. Work within the curriculum promotes moral development when it provides the opportunity for pupils to raise and consider issues concerning right and wrong, truth and falsehood, justice and injustice.

Continued
‘Social development’ as an educational focus concerns giving our students a positive experience of life in community and of allowing them to contribute to the quality of community life by displaying initiative and taking responsibility. 





‘Cultural development’ as an educational focus consists of two aspects. Firstly, it concerns how our school provides opportunities for students to experience and participate in cultural activities – in musical and dramatic productions, in encounters with artists and performers, in visits to cultural centres (such as museums, theatres and art galleries). Secondly, it concerns how our school provides opportunities for students to reflect on their own cultural backgrounds as well as considering the art-forms, thought-patterns and life-styles of other cultures locally, nationally and internationally.

We value ourselves as unique human beings capable of spiritual, moral, intellectual and physical growth and development.














We value others for themselves, not only for what they have or what they can do for us. We value relationships as fundamental to the development and fulfilment of ourselves and others, and to the good of the community.














We value truth, freedom, justice, human rights, the rule of law and collective effort for the common good. In particular, we value families as sources of love and support for all their members, and as the basis of a society in which people care for others.














We value the environment, both natural and shaped by humanity, as the basis for life and a source of wonder and inspiration.














We value truth, freedom, justice, human rights, the rule of law and collective effort for the common good. In particular, we value families as sources of love and support for all their members, and as the basis of a society in which people care for others..




















� A more precise working definition, given by J M Halstead, is “principles, fundamental convictions, ideals, standards or life stances which act as general guides to behaviour or as reference points in decision-making or the evaluation of beliefs or action …”  J M Halstead, ‘Liberal values and liberal education’ in J M Halstead and M J Taylor (eds), Values in Education and Education in Values (Falmer Press 1996). Quoted by M J Taylor, Values Education and Values in Education, (ATL 1998), p1


� Note: “Although knowledge, freedom, rationality, happiness and co-operation are not all the values that there are, these are the universal and necessary ones. This means that those who value anything at all must value these five, for they emerge from the very idea of what a value is … So if teachers in their schools prosecute, in a co-operative way, rational purposes which are freely chosen, they pursue what is good. It is objectively right for them to engage with these purposes … They may not, then, engage in activities which foster ignorance, enslave others, encourage foolishness, advance pain and promote enmity – nor may states.”  Derek H Webster, ‘Spiders and eternity: spirituality and the curriculum’, in Education, Spirituality and the Whole Child, Ron Best ed (Cassell 1996), pp254-5





� Note: “Values education in school is not an option. Values underlie and permeate the school’s life and work … Schools cannot be value free zones.”  Monica J Taylor, Values Education and Values in Education, (ATL 1998), p5, 6


� Each of the circulars (7/98 p5, 8/98 p6) then goes on to suggest that this could include:


general arrangements for school discipline;


arrangements for pastoral care;


main extra-curricular activities;


the school’s uniform/clothing policy.





� National Standards for Headteachers (TTA 1998), p9
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